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LISTENING
	The way in which English language skills are taught or assessed is a matter of concern at the moment to teach English as a foreign language in order to benefit student’s learning. In this essay will be compared Douglas Brown’s (2001) insight, in his book Teaching by Principles: An interactive approach to Language Pedagogy, with Coombe, Folse and Hubley’s (2007) insight, in their book A practical guide to Assessing English Language, about one of the four skills, the listening skill, in terms of approaches, characteristic/designing listening tasks and techniques. 
	Listening comprehension is important in language learning due to the fact that is within listening that other skills can be developed. Brown (2001) argues that this skill has superficially been taken into consideration by educational investigators for years. He pinpoints the fact that most approaches from the 50’s and 60’s gave listening no explicit focus, whereas active skills such as speaking had been the center of the language learning process. He contradicts this statement by proclaiming that listening is an interactive process, as a result of cognitive and affective mechanisms. From a different perspective, Coombe, Folse and Hubley (2007) provide an alike point of view. They built up the idea of listening comprehension from teaching and assessing listening skills. Based on the premise that listening is an internal process and difficult to observe, most of investigations regarding the issue in the past, considered listening as a passive skill due to the fact that the emphasis in language learning was speaking and writing, in those days considered the prime active skills, necessary to a proper instruction of a language. Currently, theoretical models state that it is an active process because the students construct meaning and respond to spoken messages. Consequently, listening is considered as a fundamental part of the language learning process. 

	Regarding the approaches for the listening skill, in Brown (2001) are mentioned two different approaches, the Total Physical Response (TPR) and the Natural Approach. According to Brown (2001) the role of comprehension in the total physical response approach was given prominence as students were given to listen to great quantities of language before they were encouraged to respond orally. Similarly the Natural Approach suggested a significant silent period during which students were allowed the security of listening without being pushed to speak before they feel ready to do so. On the contrary, in Coombe, Folse and Hubley (2007) are mentioned three major approaches, Discrete Point, Integrative and Communicative approach, regarding the listening skill. Discrete point became popular with the advent of the audiolingual method during 1950s. This approach breaks listening into separate components elements and assesses separately, some of the common questions in this approach are phonemic discrimination, paraphrase recognition, etc. this approach is based in two beliefs: that it is important to be able to isolate one element of language from a continuum stream of speech and that spoken language is believed to be the same as written language, but presented orally. The integrative approach started in the 1970s, unlike the discrete point approach, it attempts to assess the learner’s capacity to use language as a whole, not one bit at a time. In the communicative approach listeners are expected to be able to comprehend the message they listen to and then use it in context, therefore, the formats used in this approach should be as authentic as possible.




	For Brown (2001), there are eight characteristics of spoken language that influence the processing of information while listening. These components are clustering, redundancy, reduced forms, performance variables, colloquial language, rate of delivery, stress-rhythm-intonation and interaction. Clustering refers to the idea of separating long pieces of oral information into small pieces due to the memory limitations. Redundancy is a factor that deals with rephrasing, repeating and including words to the discourse so that communication is comprehended and understood properly. Another point is reduced forms, whose aim is to make the message more efficient and fluent, making the understanding of certain messages difficult for the listener. Performance variables such as false starts hesitations, pauses and corrections can interfere with the language. Colloquial language contains idioms, slangs, reduced forms and other cultural forms that for the listener will be unknown. Rate of delivery is the speed of the speaker, which unlike writing, cannot be undone or redone and yet not comprehensible. Every single word has its own stress, rhythm and intonation that the listener must cope with in order to understand the message. However, if the listener hasn’t been exposed to it, it may interfere with the appropriate comprehension of it. Finally the Interaction refers to interchangeability of roles (listener-speaker) and how good listeners are good responders.  If these previous factors are not taken into account, they may influence negatively EFL students while teaching/learning listening, but with a good planning and solutions, these characteristics become strategies to students. So teacher while designing and creating listening tasks, must keep an eye on these characteristics to effectively use the tasks.  On the other hand Coombe, Folse and Hubley (2007) focused on what teachers while developing listening tasks should consider. They established certain items that a good piece of listening should have in order to become effective. These items are background knowledge, contents, texts, vocabulary, test structure, format, timing and skill contamination. Background knowledge deals with the fact that in a listening the teacher should ensure that questions are not common sense related but aimed to what the listening focus really is.   
	Brown (2001) considers that there are certain ways of improving students listening comprehension. He stated that there are specific goals that a student needs to achieve in order to master listening comprehension. From Brown's perspective, there are ways in which students deal with different situation that the teacher must take into account because the more aware the students are of how they listen, the better the results. The author establishes six objectives that students must accomplish in order to successfully master listening skill; Reactive, means that students are asked to respond to a certain listening superficially, not concerning into meaning or in-depth form; Intensive means that the focus of the activity is specific factors such as phonemes, discourse markers, words intonation; Responsive means that the teacher gives the students explicit questions that trigger an immediate response and consequently answering appropriately; Selective students scan the listening seeking for any piece of certain information relevant to the tasks; Extensive deals with the global understanding of the listening, that is to say, a general comprehension of what is been heard in the listening; Interactive Tasks that integrate both the previous strategies and skills as well as making more authentic the communicative interchange between subjects. Regarding appropriate assessment techniques for listening Coombe, Folse and Hubley (2007) perspective, provides the settings for an effective and accurate evaluation of the listening skill, by giving the teacher and finally students tool to improve their listening abilities, and consequently good results on that skill. Phonemic discrimination focuses on the discovery and isolation of different phonemes in a specific listening context; Paraphrase recognition deals with the idea of selecting the option closest to the meaning to the listened statement; Objective formats include several types of tasks, whose aim is assessing listening content; Short answer questions, clozes, dictations are examples of this category; Information transfer tasks the students complete a chart with the info they heard and finally Note-taking focuses on retrieving the key information from the listening and writing that information on a piece of paper. This gathering of information should be aimed to answer specific questions. Contrasting Brown’s perspective to Coombe’s the first present certain objectives that should be taking into consideration to achieve competence in listening comprehension, whereas the latter presents tasks that can be used in order to accomplish listening comprehension.

	Brown (2001) adds a list of Principles for listening techniques that teacher should take into consideration when elaborate listening tasks. These Principles are the following;  techniques that specifically develop listening comprehension competence, motivating techniques, authentic language and contexts, the form of listeners’ responses, listening strategies, include bottom-up and top-down listening techniques.

	Douglas Brown’s insight differ from Coombe’s insight in terms of approaches in which the ones presented or mentioned by Brown are older than the ones presented by Coombe in terms of the actual use of them. Regarding to the characteristics of listening tasks Brown gives eight characteristics of spoken language that influence the stage of while listening, while Coombe mainly focused on what kind of items a listening task should have and what teachers should consider while developing a listening task. The techniques presented by Brown are focused on what students do in order to solve the task, while Coombe presents techniques in order to what teachers want to evaluate or assess.   
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